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Summary

The aim of this paper 15 to prove: to deternune the main peneds of mndividual mental
development of the mdividual and their cntena, which mclude charactenstic for each age
social situation of development, leading activities in its relahonship with other activities. In
our study —this 15 an aesthetic activity provided by effective aesthetic education of adolescents.
The mental development of the body of adolescents occurs within a certain finction of the
psyche and 15 based on the mechamsms of maturation of the relevant physiclogical systems.
This suggests that teenager 15 a fransition between childhood and adulthood and 1t determines
the unmqueness of the social situation of its development. In adelescence, there 1s a change in
reference cnentahions. As a «significant teenagers, he is looking for a reference group — a real
or condifional commumity m which he can carry out acts of self-affirmation. There 15 a need
for self-improvement, self-esteem the need to «understand yourself:. The teenager motives
become more conscious, more fully and deeply expenienced. The socialization oceurs without
any problems. We create a situation of acme success, which under the conditions of effective
aesthetic activity provides aesthetic education of teenagers. The teenagers, performing amy
aesthetic activity and receiving certain information, socialize; develop m vanous ways and
harmomously.

Kevwords: mental development of teenagers, out-of-school education, general second-
ary education, mteraction of educational mshtutions, aesthetic education.
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1. Introduction

The relevance of the article hes m the daily encouragement of teenagers to aesthetic
activities, as it harmomzes the personality, allows of teenagers to reveal their own talents, pref-
erences, Interests. Solving the problem of psycholegical charactenstics of teenagers 1s important
n aesthetic education, because it 15 the formation and development of personal self-awareness.

The aim of the article 1s: to show the psycho-physiological features of teenagers m the
context of aesthetic education. The main periods of individual mental development of the mdi-
vidual, tasks — fo characterize; determine the dependence of psychological charactensties of

teenagers m aesthetic education; identify opportumifies for aesthetic educabon of teenagers;
forms of aesthetic activity of teenagers.
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1. The main periods of individual mental development of the individual

The mportance of psychological and pedagogical features of teenagers as subjects of
interaction in aesthetic education was emphasized by psychologists B. B. Anamev, 1977; 1930;
I Bekh, 2003; 2003a; 2012; 1998; L. Vyhotsky1, 2001; M. Zabrodsky1, 1998; H. K-:m-:lraten]m

2003; H Kostiuk. 20035; O. Leontiev, 1985; P Mlasmd__ 2001; B. Teplov, 2001; L. Terletska,
2013 and others.

Thus, L. Terletska notes that the real critenia for deternuning the main peniods of mdivid-
ual mental development of the individual should be squalitative features, not external, but si1z-
nificant, taken not separately from each other, but m their systemuc connection, which reveals
spec:l:ﬁf to each age stage of integral nenplas.ms Such are the mental and social changes in a
person’s life, which deternune lus consciousness and activity, lus athiude to the environment,
the whole course of his development at this stagen (Terletska, 2013).

The periods defining of development of mental activity, G. Kostiuk takes into account all
its aspects m the unity of content, operation and motivation and emphasizes the importance of
understanding the relationship between penods and stages of mental development, the dynam-
1cs of transibion from previous to subsequent stages (Kostiuk, 20035).

Based on the results of scientific research L. Terletska, we can say that the defimtion of
psychological development of teenagers as a subject of pedagogical inferaction 15 based on psy-
chological cnitena, which include the age-specific social sitnation of development, leading activ-
1hes m 1ts relabonship with other activities, including aesthetic, neoplasm of age, the appropnate
level of development of consciousness and self-awareness of the individual (Terleska, 2013 13).

Physiological features of the teenagers as a subject of pedagogical mteraction character-
1ze the mechamisms of psychoe & physiclogical systems that perform an mstrumental function
According to P. Miasoid, this gives grounds to judge the age dynamucs of one of the leading
charactenistics of the electroencephalogram — the alpha rhythm of a person, which “passes an
unstable phase™ in adolescence (Miaseid, 2001- 140).

In addition, the physiological & psychological specificity of the development of spiritual
principles in teenagers 15 determined by the processes of acceleration. Duning this period, the
body grows rapidly; there is an intensive formation of the cardiovascular and nervous systems,
endocrine glands, puberty. This is a cntical period n the maturation of morphological sy stems
of the orgamism  dunng which their actual restructuning takes place. It 1s no comeidence that he
15 the one who suffers from physical disorders.

P. Miasoid research shows that mental development at the level of the orgamism oceurs
“within a certamn function of the psyche and 15 based on the mechamsms of maturahon of the
relevant physiological systems, because of teenagers 15 a fransibion between childhood and
adulthood and 1t deternunes the social situation of its development™ (Miaseid, 2001 140).

Teenagers —a penod of developing a system of stable views of the world around us, their
place in 1t, as well as personal value self-determmation. Teenagers 15 charactenzed by many
features that cover all levels and aspects of mental development; among them are difficulties in
communicating with adults, emotional instability, madequate self-esteem . low self-control, ete.,
and the mtimate expeniences of a teenager are somehow related to finding themselves, knowing
their abilities and capabilities, the desire to know how he is valued by the environment, with
constant takmg over the different roles of adults and the urgent need to form thewr own image
of “T" (Dombrovska, 1995: 51).

The number of manifestations of the emancipation reaction (Lahn emancipation — lib-
eration) — the desire to get nd of parental care 15 growmg. Feeling like a person equal to an

185



SCIENTIFIC JOURNAL OF POLONIA UNIVERSITY 40 (2020) 3

adult, a teenager expects the appropnate attitude towards huimself The need for mdependence
15 transformed mto a need for self-affirmation: the teenager embodies lus sense of adulthood,
often breaking the stability of relatonships with people around im.

At this ime there 15 an mmtensive formation of identify (from the Latin idenfical —
the same) — a charactenistic of self-awareness associated with a sense of stability of hus “T"
(Miasoid, 2001: 149). Thus, 1. Bech argues. “in adolescence there 15 a change in reference
orientations, and the main system of relations 15 “of teenager — a sygmficant of teenager”, rather
than “of teenager — a sigmificant adult™ (Bekh, 2003: 127).

3. The psyvchology of aesthetic education and aesthetic activity of adolescents

The content of aesthetic education of teenagers requires consideration of basic educa-
tional processes, i particular the educahion of spinfuality, the domunant and crucial 1mpor-
tance of which in the value development of adolescents requires personality-onented education,
which allows. A certain role 15 played by the “mechamsm of biological adaptation, due to which
the perception and emotions of the teenager are formed, aesthetic activaty is realized, which
mteracts with mental processes” (Miasoid, 2001).

In the process of aesthetic activity, of teenagers receive certamn information that ensures
their diverse harmonious development, which, according to Kapustin, 15 “an acousfic accom-
paniment of everyday activibies, an accompamment to creattvity, which 15 dynamucally mter-
twined with various arts™ (Kapustin, 1997). In this context, D. Feldshtein argued that teenagers
a peniod of “growth of the individual in culture”™, in certam forms of society that exist in the form
of ethics, science, art (Feldshiein, 1994). According to A. Petrovskyl, the cntena of self-esteem
and the level of development of teenager s self-consciousness depend on the immediate social
environment (Pefrovskyi, 1987).

According to M. Zabrodskyi, adolescence 15 a “moming of life”, which provides cre-
ative productivity, the probability of the greatest possible self-realization dunng later life
{Zabrodskyi, 1998). An important point 15 the formation of self-esteem mtensive development
of perception of oneself as a person of a certamn sex with charactenstic needs, motives, values
and appropnate forms of behavior. All personality motives, m particular aesthetic ones, accord-
mg to H. Remshmydt (Remshmydt, 1994), become more aware of A. Rean {Rean, 2016) and are
expenenced more fully and deeply.

Interacting in aesthefic acoivity there 15 a harmomous development of the semanfic
aspects of teenagers, which 1s the development of its spintual, intellectnal, moral and aesthetic
aspects. “The current state of affairs mn society puts the pupil m front of the need to define thewr
life goals, to engage in joint activities, says . Bekh, and only depends on hum to what extent he
perceives himself and others as umique mdividuals and to what extent he sees i them the means
certain tasks™ (Bekh, 2003a: 24).

In the aesthetic education of teenagers, the place and role of art from a psy chological
point of view, says G. Kostiuk, provides a clear understanding of its system of views, guide-
lines, ideas of the individual, regardmg the conditions of their own life and life (Eostiuk, 2003).

It should be noted that the core of aesthefic education 15 perception, understanding of
beauty — the basis of aesthetic culture, without which aesthetic feelings remain deaf to all that 13
beautiful. Therefore, we strive to ensure that the 1dea that beauty should be valued mns through
all aspects of a child’s human life — conversation and physical work, creativity, social activity,
moral and aesthetic relations, fnendship, love and take care. Stop i front of beauty — and beauty
will blossom in front of you as well, “the teacher emphasized”™ (Sukhembynskyi, 1977: 371).
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A, Petrovskyl 1deas about dialogue on aesthetic education and arfistic and pedagogical
phenomena and situations, which mfluence the development of creative thinking of adoles-
cents, are of scienfific mterest. Pedagogical mnteraction, commumeation m the form of aesthet-
1cally nch dialogue 15 presented as a relabonship in the context of which the work of art is the
subject and object of communication (Petrovskyi, 1957).

The images that are offered to teenagers to perform are bom due to special emotional
state, mental movements, concenfrating on the mner “I". Among this structural system we sin-
gle out the process of adolescent self-development as an expressive possibility of aesthetic
onientations. According to V. Pakharenko, a teenager has a special psyche, he 15 charactenzed
by emotional and symbolic thinking, much more than rational and conceptual, and he 15 more
diverse and deeply perceives reality (Pakharenko, 1999).

This shows what teenagers 15 charactenized by the development of value onentabons — focus
on certam vahees — standards of life, boys are focused on “good and faithful fiends™, “health™, “active
life”, while girls — on “love”, “nteresting work ™, “happy fanuly Life™ (Miasoid, 2001: 151). In view
of thus, vahie onentations expand the boundanes of the social siuation of development, bong the ado-
lescent to a higher level of relations with the world: he develops a willmemess to self-determmation.

Systemahzation of many approaches to understanding the psychelogical and pedagog-
ical charactenstics of adolescents as subjects of pedagogical interaction in aesthetic education
has allowed us to charactenize adolescence.

1. Teenagers’ achievements are visible in the development of their reasoning and con-
clusions. They resort to reasomng, not only answenng teachers’ questions, but also out of their
own need to make sure of the truth of certain judgments, to prove them, to present their opimon.

2. Interests in teenagers’ often take the form of hobbies that literally consume the cluld’s
entire fime, even to the detnment of school. The mterests of children at this age are becoming
more aware, the teenagers 15 increasingly gmding and supperting them so, under conditions of
successful interaction in aesthetic education the development of artishic, aesthetic preferences,
skills of perception 15 possible.

3. Teenagers’ 15 marked by a rapid flow of emotions, sudden changes m emotonal states,
experiences, moods, franslations from exaltabion fo meontimence, noise, from excessive mobility o
calm mdifference. Sudden changes m the mood of teenagers cansed by vanous factors: poor eval-
uation. frustration with a friend, mattention of adults to the inferests and feelings of teenagers. tact-
less way of mterfermg in thewr emotional lives, allow futful commmumication and aesthetic activ-
1es in which teenagers relate to themselves and seek to show the best qualities of adult behavior.

4. Teenagers gradually develop the ability to observe the phenomena of the world, art
m accordance with a specific purpose, to 1dentify essential details, to clanfy the relationships
between them which are taken nto account by teachers in teaching and education, to 1dentify
essential features of subjects, to establish links between several objects, etc.

Interactive methods, in particular facihitated discussion, event technology, which allow
to acqure sigmficant changes not only m the motivational but also in the operahional side of
educational activities of teenagers, to increase the level of their abstraction and generalization,
are important in commumication, analysis and mterpretation of works of art to form a system of
direct and mverse logical operations, reasomng and conclusions, that become more conscious,
reasonable, logically perfect, therefore, leaming becomes more mteresting, and the aesthetic
activity of teenagers creative and productive.

Based on the analysis of many world scienfific researches we will group the general,
most essential for research psychological and pedagogical features of teenagers as subjects of
pedagogical interaction in aesthetic education (Fig. 1).
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Fig. 1. The psychological and pedagogical features of teenagers
as subjects of pedagogical interaction

Fig. 1. Pedagogical factors of development of creative abilities of teenagers
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Based on the above psychological charactenstics of teenagers, which are common and
most typical for children of this age, we can draw conclusions about the psychological and
pedagogical charactenistics of adolescents as subjects of pedagogical mteraction in aesthefic
education.

Taking mto account the identified scientfic 1deas, concepts, approaches that affect the
effectiveness of aesthetic and educational impact on students, we have built a scheme of ped-
agogical factors (Fig. 2) that affect the development of creative abilihes of teenagers and are
important in aesthetic education of teenagers.

4. Conclusions

In the process of aesthetic activity and pedagogical mteraction, teenagers express mdi-
vidual charactenistics associated with the development of independent thinking, activity, cre-
ative approach to solving problems. By commmmicating and acting aesthetically, teenagers not
only acqure knowledge on their owmn, use additional hiterature, dichionanes, computers, the
Internet, but also leamn to be creative, mteract with each other, with art, with the world, etc,
and enjoy creative aesthetic activities. Teenagers acquire aesthetic interests, tastes, preferences,
achieve acme success.
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